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Abstract. Currently, Society past mistakes about gender discrimination are
being recognized. Social and civic strife are achieving to take out barriers, preestablished by means of hard pressure and control from male chauvinism. One
of these barriers it’s that which is set through non-inclusive and sexist language,
frequently biasing the message to the masculine sector, neglecting or keeping
women down or on invisibility. This language is widely used and we can see it
nowadays in official administrative documents. In spite of to-the-change
tendency which is important and realizable, and the hard efforts which are being
carried out, incompleted attempts to carry out this processing-oriented-toinclusive-language introduction have been found, as can be viewed in official
documents about Education terms & regulations. In this paper gender biased
language into the R.D. 1631/2006 was studied, setting out the specific
expressions along with the prompting, attending the own qualified
administrations’ wisdom and at their, decisions and implementations disposal.
Keywords: Human Rights, non-sexist language, Gender, Equity; Gender equality
legislation, Linguistics, Integration, Education.

1 Introduction
The impact that sexist behaviours may have on and over the Society are currently well
known, as it can affect each and every situation and exerts impact to a some extent
(both positive and/or negative, according to the application and depending on the
orientation, when it involves the language [1], [2], [3], [4], [5], [6], [7], [8], [9], [10],
[11], [12], [13], [14] even more into the regulations, administrative documents and
laws, especially within the related to public jobs applications and selective processes,
and on Education. [1], [15], [16], [17]. According to Maturana (1978), [2] the
language, as itself, can be considered as just a mean to communicate, but, depending
on its content and a possible bias, it can also generate different behaviours and elicit
emotions and diverse reactions, not being necessarily representative of the true
thinking or ideas on the topic of the person who uttered or wrote them, due to,
sometimes, the language can be a hierarchical element, or an inherently acquired
element, learnt from and by means of customs and traditions, which inherently

sometimes "trundles" biased, outdated and negative elements from male chauvinist
and patriarchal previous societies. [2], [16], [17], [18], [19], [20].
Thus, when a person utters a biased expression on a lecture or wrote some biased words
and sexist content into a paper or a book, anyone can manifest his/her dissatisfaction
and declare his/her discontent. However, if the biased language or the sexist and biased
content was poured out, written into a document, setting a regulation over a particular
educative circumstance or a specific school/college everyday-life act, or on a document
which declares and regulates an application to a public job, setting, for instance, the
features and specifications of the person to be eligible and the candidate’s academic &
experience thresholds, if the administrative document introduced biased content and/or
sexist/biased language, it would be setting not only the requirement, but also the nature
of the candidate, and it would be conditioning the mind and the motivation of the reader,
so that a woman who could be possibly the best candidate, may also be unaware to be
eligible (or just, by rejecting it on the sexist and biased language terms used, may be
depriving herself from that job, and to the society of a great amount of professional
outstanding services). It may be also yielding legal gaps, especially when another
regulation, at the same, inferior or superior level, setting inclusive laws and gender
equality and equity dispositions, does already exist and it is already in force [1], [21],
[22], and even can be considered a kind of sexist violence [16], [17].
It was before that realization, that the research on biased and sexist language usage
was started, finding some contradictions and contradictories sets on diverse
regulations at a national (spanish) and local/autonomic (Andalusia) level. Specifically,
it was observed a complete regulation (the 1631/2006 Royal Legislative Decree by
which the curricula and minimum learnings to the Secondary education it’s
established at a national spanish level) on those terms, and studied the possible
implications it may be setting, either on the national educative and job applications at
a national level or on at a Communitary (autonomic) level, taking into account the
existence of a Gender-equalities and unbiased-language law at a national level, and
that a more updated on that basis autonomic regulations in Andalusia were
extant.
As it appears in the prompting article: “additionally to this situation, within the legislation
framework at a national level regarding to gender equality and unbiased regulations, any
document articulated on biased terms or using sexist language, by and under whichever
the reasonings, arguments or pretext, and independently of that, would be breaching the
prescriptions and the regulated by the Organic Law 3/2007, of March, 22nd, to the effective
gender equality among women and men, which put forward, into its Title II, Chapter 1,
article 14, point 11, the following:”
“La implantación de un lenguaje no sexista en el ámbito administrativo y su fomento en la
totalidad de las relaciones sociales, culturales y artísticas.” «The establishment of a non
sexist and unbiased language into the administrative scope and the promotion to and into
the totality of the social, cultural and artistic relationships and realms.»
And, in its article 28 it already appeared, in addition, the following on such matter (in
its point 4):
“En los proyectos del ámbito de las tecnologías de la información y la comunicación
sufragados total o parcialmente con dinero público, se garantizará que su lenguaje y

contenidos sean no sexistas.” «Into the projects within the IT & Communication
scope, defrayed by the Public budget, the usage of a non sexist nor biased either
language would be avouched»
1.1 Ethical Considerations
Due to the main goal of the Research: to create social awareness and raise educative
and social impacts performed by just a teacher and concerned citizen on the society
improvement and the development of his own educative and life context; the work
was carried out and offered to the Public Administration to carry out what was
deemed and appraised as appropriate by the qualified Administration in such matters.
The interest was, thereby, double: on the one hand, to publish the work as a paper,
which the Public Administration was committed and didn’t fulfill; and, in the other
hand, to create a streamline, a streamwork, to communicate and develop the trend set,
both, by the Spanish Government and by the Academy, into a double slope [1], [23],
[24] on the basis to create dissonance between two in force and simultaneously extant
laws, which not being (not only) that one was contradictory to the other, but the one
(the hereby studied) actually was breaching the national decree on Gender Equality
and unbiased language, and the contradiction and rebuttal within different hierarchical
order laws and regulations (the one at a national level overriding the communitary
which was better and upgraded to the gender’s and unbiased language terms set by the
OL 3/2007 of March 22nd); and, in the other hand, to bloom up a temporal window
which could be taken in advantage of, while updating the Royal Decree and other
regulations, in the hiring of the personnel from the less (underrepresented) presented
sex to the Public Administration and Head-Managing jobs, in that case the female
gender, in the aim to balance the proportion between both genders, as the Laws &
regulations were proffering and concurring; allowing, thereby, under that pretext, an
accelerated updating rate in that aim, and on that purpose.

2 Methodology
The present research was founded on two basic keypoints: quest and literature
research followed by the documents analysis and comparative literature process; and
the second one consisting of action research and becomings-lookout.
The literature, linguistic and wording study, from a reviewer point of view was
targeted to the Law & Regulation update, and to the juxtaposed goal of promoting and
allowing that social change and proposals (on equity and gender equality)
acceleration, writing therefore, a prompting article to be published (with the adjoined
goal to “subsequently” raise the awareness on that matters and law’s gaps) being
therein yielded to the authority (in gender and equity matters). According to that and
thenceforth, the methodology drew upon was a reflecting research (reflexive over the
documents, the linguistic, the society trends and proposals to the change and also
about the forthcoming consequences-foretelling and -planning) and that kind of
research we can place between expositive and declarative pedagogy and education
from, and by-research with the arising for dissonance generation). [25], [26], [27].

The stages proposed (and forwarded) were:
a) Question: What can be done to stimulate political authorities into the educative
communities and, specifically, into the development to a wider awareness to the
equity attention, gender equality, and the importance and key role that the language
and wording has in its input and contribution onto the problematic of on sex
considerations and gender discrimination to selective processes (employment), care
and regards (regulated education, social education and learning-teaching process
individualization) as well as to the update of an obsolete law and regulation and
therefore archaic (at the relation to a equal level regulation)?
b) Data collection: in this case, the sample would be the set of laws and also
qualitative documents that shape in the legislative body (the defined sample was the
spanish legislation and the sample delimitation, to the “Secondary education
regulations” and the “On gender education and gender matters” regulations, both, at a
national level and at a autonomic (localized to Andalusia) level, from 2007-2010, and
yet still in force in 2013.
c1) Contextualization: as previously advanced, the spanish legislation was delimitated
to the specific matters at first instance, and a second sublevel delimitation was set to
circumscribe it territorially, thence contextualized to the place the researcher was
located (Andalusia) founding hence the contradiction between two coeval regulations,
and at the same time an interdiction between two laws at a national level.
c2) Data analysis: with focus on the language usage and special attention to the
sexual/biased wording and non-inclusive gender/generic linguistic use, not subjective
and not connotative, into the legislative documents to the Secondary Education
regulation at the national level and also to the local level (Andalusia) a word-by-word,
exhaustive analysis was carried out.
d) Conclusion/s: integrated proposals, final reflection, with terms prompting and updating
proposals linked to a future research, and action-research in this way, were offered.
e) Outcomes presentation to the authorities and becomings-lookout on such laws and
regulations updating and social changes on this way, and results showing, which is
herein finally presented.
2.1 Approach, Scope and Range
The approach it’s epistemological, non-hermeneutical, as the structural viewpoint of
reality (social reality) as far as it’s understood, it doesn’t rely only on the physical
disposal of its elements but on the relationship between those elements (laws-societyeducation) and the interaction between the implied factors (Public Administration,
Political Parties, Professorate, Professorate on training, Student-body and
Associations, within legislated and regulated acts, figurative events and school
doings). From a qualitative research to an ethnographic character inasmuch as it’s
assigned a definite situation from a definite society within a particularly rooted
circumstance, loomed up from a traditional (conventional male chauvinist) sociocultural construct, located in a specific and defined place and historical context.
The range is local, ontological, and reflexive (reflexive-ethnography), inasmuch as
the quality of the act can be bestowed as and with intentional social action/s and

psychological experimentation [28], [29], [30] being, the aforementioned and the
subsequent, known at that moment as “eco-reflexive” [31] at wherein the research
itself can affect the approach and the researcher/s’ point of view, recently termed as
“Emic-Etic” Research, characterized by a trait of subjectivity [32], and being part of
the researcher training as itself to a some extent. -Participating-Action-Research- [28],
[33], [34], [35]. The scope can be set between 2012-2019.

3 Development, Action Research
As it wasn’t the main goal of that project (not the aim of this document either) to set
out and develop the complete articulation of each and every example found into the
document at its complete extension, but to support the main topic and basis of the
study, a few examples would be transcripted to bring out that streamline that, when
wording and writing, the Public Administration can be offering (as, as an official and
performative text, has and carries the power of the Government, i.e., in this case,
stewardship, and also as an unbeknownst educative document).
Literally extracted from R.D. 1631/2006:

Fig.1). It would have been written (in spanish) as: “Cada alumno/a”; so that it is not
due to the “language economy” or writing efficiency, as sometimes it is frequently said and
with ease offered as (and among other kind of) excuse.

4 Outcomes
The usage of a sexist language and biased to only one gender (male) excluding the
other as a result of the wording and writing was found (up to 110 times into a
document of 97 pages) which were alluding exclusively to the (male) student
(schoolboy), teacher (schoolmaster), to the father (only and solely one of the parents)
and tutor (male tutor solely, or foreman) both, plural and singular.
On this way, it can be usually confused, but on this occasion, there were even a few
which may be qualified as perplexing, ambiguous and disorienting. Incomprehensible
and perplexingly to a text of that nature, on that matters, and of such importance
(Educative, curricula and assessment criteria at a Secondary level regulation).

5 Conclusion/s
At a light sight of the outcomes it could be easily, to say that this document with the
goal to set the regulation on educative matters, it was not just the kind of example to a
legislation, nor to a coeducation/inclusive language educative example either,
however, a few points to bolster up the previous consideration would be summed up
next, to close:
- Androcentrism kind as a neutral/generic usage of the male morpheme [1], [20], maybe on
the “language economy” or the ignorance and writing hastening of the clerk, was found.
- Binary terms, and inclusive unbiased f orms were also found into the same
document, originating more confusion, and raising even more perplexity to the
researcher and possibly to the people who had already the unbiased nature or the
integrated inclusive awareness, especially on this matters. The possibility to raise also
uncertainty over the norm and rules prescription and application was also extant [1].
- The research was successful, as it can be observed from the fruitful becomings, and
quick law updating, and raise of the awareness on that matters. The main Law on
Education (from 2006) was immediately updated at 2013, and those designative to the
Secondary and High Level Education were both finally updated onto a very summarized
and as an embodiment of the unbiased and/or inclusive -non-sexist- language.
- Inclusive language it’s defined as: “the usage of a language which doesn’t allow or
recognise, the male morpheme as a generic to the humanity, looking for the
stereotypes reduction and removing discrimination from the language used” [36].
- That is particularly considerable to the legislative documents and to the Public
Administration concernings and/or attached responsibilities, as the targeted public it is
not considered as a simple audience or sphere, but as the receiver of that
communication code used and spread in its own relationship with citizens, and its
legislation, consequently, generates paradigm [14].
- The language, especially on gender matters, it seems to arise and define itself as a
“motor” or a “engine” to advance or to detain a social progress, a “social construct”
and/or a new paradigm adjoined to those attitudes, habits and behaviours/customs that
it thereby involves.
- Action research, “Participating-Action-Research [28], [33], [34], [35], is offered as a
reflexive practice and also an action-research method which has shown to be useful and
effective in order to bring about and also to accelerate social changes.
- This extract represents the last step of the proposed phases in the Schön diagram [25],
[37] after 7 years of observation and 5-6 years of updating period (in 2016 and 2019 new
regulations were published at the national and local level on the matter of inclusion,
attention to diversity and gender equality, including the proposals made by this research
and in December of the same year 2013,when 6 months after the presentation of the work
to the administration, the revised Education Law was proposed for its improvement and
updating, giving rise to a new Education Law for Educational Improvement).
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